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Introduction


“[W]e will fail… to improve schooling for children until we acknowledge the importance of schools not only as places for teachers to work but also as places for teachers to learn” (Smylie, 1995, p. 92). Although the current literature in general teacher education emphasizes the importance of creating a collaborative learning community, there has been little documentation as to how such a community is actually created. In the area of foreign language teacher education, although Freeman and Johnson (1998) advocate a reconceptualization of the knowledge base of language teacher education, including the school context, the teacher, and practices, few studies have been conducted within this three-way framework. In particular, “teacher learning within the social, cultural, and institutional contexts” (p. 397) has not been explored except for a few studies (e.g., Kleinsasser, 1993; Sato, 2000; 2002; Sato & Kleinsasser, 2004). This study aims at revealing how English as a Foreign Language (EFL) teachers struggled and collaborated to develop a learning community in a Japanese public high school.  

Literature Review

1. Kleinsasser (1993)

Kleinsasser applied Rosenholtz's (1989) work with high school foreign language teachers.  Data was collected from 37 teachers in 11 schools through interviews, observations, and surveys.  Two distinctive technical cultures emerged.
(1) Routine/uncertain cultures:

a. Teachers were uncertain about their instructional practice, 

b. but were engaged in day-to-day routine. 

c. They had few conversations about instruction,

d. and relied on traditional approaches.
(2) Nonroutine/certain cultures:

a. Teachers were confident about their instruction, 

b. and their daily practices were not predictable. 

c. Teachers collaborated across the departments, 

d. and incorporated more communicative activities

In short, there were more teacher collaboration and learning opportunities in nonroutine/certain cultures. 

2. Sato (2000; also see 2002; Sato & Kleinsasser, 2004 )

Sato conducted a year-long study and revealed one particular school culture and how teachers learned to teach in the context. Multiple data sources (interviews, observations, a survey) were analyzed to identify the strong relationships among the school context, teacher beliefs, practices, and interactions.  

(1) Managing students and various work took precedence over teaching.  

(2) Teachers were uncertain about teaching.

(3) Teachers reinforced their routine practices and some innovative practices remained unnoticed.

(4) Many teachers collaborated to get things done and to prepare students for university exams.

(5) Most teachers were engaged in few teacher learning opportunities within the school and outside the school to receive new ideas.   
In short, novice teachers socialized themselves into the school culture and reinforced their routine practices. Even though a few teachers received new ideas from workshops outside of school, they had few opportunities to share their ideas within the schools and new ideas were marginalized in this weak community. The findings provided strong evidence to support Hawley and Valli’s (1999) claim that “without collaborative problem solving, individual change may be possible, but school change is not” (p. 141). 

3. McLaughlin & Talbert (2001)

McLaughlin & Talbert did four-year research on how various secondary school contexts influence teachers’ work lives and their practices.  They selected 16 schools in two states.  They found four types of teaching cultures and different cultures existed not only among schools but also across departments in the same school.  

(1) Strong teacher community: teachers share a sense of common mission

a. Teacher learning community 

b. Traditional community

(2) Weak teacher community: teachers act independently and communicate little with colleagues
   about teaching

a. Innovate alone
b. Enact traditions or lower expectations
One type was called “teacher learning community” where teachers collaborated to re-invent practice, while the other type was called “traditional community” where teachers enforced traditions. In contrast, in weak teacher communities, teachers acted independently and communicated little with colleagues about teaching. In one type teachers innovated alone, while in the other type teachers enacted traditions or lowered their expectations toward students. 

In summary, in collaborative school cultures teachers talk about teaching on a daily basis, share a repertoire of resources, and jointly develop their practice for their professional development. Nonetheless, most schools lack a strong teaching culture and teachers are isolated and communicate little with colleagues about their teaching. Then, how can teachers build a collaborative school culture? 

Research Questions

(1) How do EFL teachers learn to teach in a Japanese high school?

(2) How do they collaborate and build a learning community with the support of a university teacher?

(3) How does teacher learning influence student learning?

Context and Data Collection

1. Context

This public high school was assigned to experiment with two two-year projects from 2001 to 2006 to improve students’ English communication skills through curriculum development. The first project started in April 2001. In spring 2001, Takahashi, a member of the Communicative Language Teaching study group organized by Sato (see Sato, 2003), asked him for advice because her public senior high school had just been unexpectedly assigned to experiment with a two-year project by the prefectural Board of Education. Sato was interested in the project and asked for permission to do research. It took him six months to be finally accepted as a researcher by the principal of this school and allowed to visit and collect data. In the first project, teachers in this high school resisted, struggled, and learned through trial and error. Yet, they lacked the communication and collaboration necessary to develop the curriculum.


The second project started in April 2004. The high school was designated as a model school for its excellent English program and assigned to experiment with another two-year project. This time, Sato was asked directly to be an adviser by the prefectural Board of Education. In the second project, four teachers, including Takahashi, volunteered and made a team. As these teachers collaborated to develop the curriculum, they generated more teacher learning opportunities in their school context. Furthermore, they found that their students were learning better.

2. School teaching culture

This public high school is co-educational and located in a regional area of Japan. Each grade has six classes (38 to 40 students per class). The level of students is average, meaning some start to work after graduation and others enter universities. Therefore, each grade creates two special classes out of six to prepare those students for university entrance exams. There were 10 teachers in the school, including one native English speaking teacher (ALT), when the project started in 2001. The average teaching experience was 15.6 years (from zero to 31 years).

Concerning the school teaching culture, the initial data analysis based on teacher interviews revealed three distinctive characteristics: 1) teachers lowered their expectations of students’ outcomes and often complained about their students; 2) managing students and keeping classroom order were particularly important; 3) teachers did not have enough communication among themselves about teaching issues and goals. McLaughlin & Talbert (2001) categorize this type of school culture as a weak school teaching culture, where most teachers are isolated and rely on routine practices (see also, Kleinsasser 1993; Murphey & Sato, 2005; Sato & Kleinsasser, 2004).

3. Data collection and analysis

Multiple data sources including interviews (teachers and groups of students), classroom observations, documents (teachers’ materials, videotapes of students’ speaking tests, and students’ portfolios), and surveys (students) were analyzed and merged to create evidence of the school culture, teacher learning, and student learning. 

Results

1. Project 1 (2001 and 2002 school years)

(1) What happened in 2001


Oral Communication (twice a week) started with five Japanese English teachers (JETs) and one ALT. One class (about 40 students) was divided into two and the ALT team-taught one of the two classes a week with each JET. Teachers were uncertain how to teach OC and there were no guidelines from the prefectural Board of Education. Sato immediately suggested the following things: 1) to use a textbook “Impact Intro”(Longman) which has many pair activities and self-expression activities, including a teacher’s manual with clear directions in English; 2) to give a speaking test after finishing each unit and make sure speaking test results are incorporated into the total grades of OC class; 3) to have a weekly meeting among the teachers who teach OC class.

Five speaking tests were held from April to July, but little improvement was found in terms of fluency, delivery, and enthusiasm during this period. Thus, teachers started questioning the effectiveness of speaking tests. Some of them said that speaking tests were too difficult without basic grammatical knowledge. Moreover, they faced another problem—students’ grades varied to a great extent, depending on teachers. 
Sato was eventually allowed to visit the school as a researcher and advisor in September. As he strongly recommended that teachers have regular meetings to discuss assessment criteria, they finally started to have weekly meetings from October. In the meetings, they watched students’ videotaped performances and discussed the assessment issue. Some teachers had previously relied on the ALT for assessment, but they all agreed that both JETs and the ALT would participate in assessing the speaking test and discuss the differences. In the following meetings, they gradually came to share some of their problems and ideas about the class.  

There was a remarkable change in students’ performance as teachers collaborated toward coherent assessment and performance tests. Students started to enjoy their original presentations and improved their communication skills in terms of fluency, delivery, and enthusiasm. As teachers saw students enjoy, for example, creating a skit and performing it, they came to think that speaking tests were useful for their students.

(2) Students learning

The students evaluated their own speaking and listening skills in October and February, comparing them with those in the previous April. These figures show that they noticed that their speaking and listening skills improved through the oral presentations. As Table 1 shows, the number of students who felt “I could hardly speak” decreased from 19% to 1%. The number of students who felt “I could speak aloud without any script” increased from 17% to 29 %. The number of students who felt “I could speak with gestures without any script” increased from 4% to 31 %. 
Table 1: Speaking skills 

	
	I can hardly speak.
	I can speak a little using a script.
	I can speak aloud without any script.
	I can speak using gestures   without any script.
	I can speak with emotion without any script.

	April
	19%
	59%
	17%
	4%
	1%

	October
	5%
	40%
	30%
	23%
	2%

	February
	1%
	38%
	29%
	31%
	1%


                                                 (209 first-year students)

For listening skills, as Table 2 shows, the number of students who felt “I could hardly understand” decreased from 28% to 4%. The number of students who felt “I could understand a little” decreased from 41% to 25%. The number of students who felt “I could understand half of the class” increased from 22% to 39%. The number of students who felt “I could understand most of the class” increased from 10% to 30%. 

Table 2: Listening skills

	
	I can hardly understand.
	I can understand a little.
	I can understand half of the class.
	I can understand most of the class.
	I can understand everything.

	April
	28%
	41%
	22%
	10%
	0%

	October
	12%
	35%
	33%
	20%
	0%

	February
	4%
	25%
	39%
	30%
	1%


                                                 (209 first-year students)

Since the students’ level of English was not high, teachers were afraid that pair activities and speaking tests/assessments would be too difficult for them to enjoy. These surveys, however, reveal that on the contrary, the students liked the student-centered and communication-oriented classes better than the teacher-centered, grammar-translation class. As the students made oral presentations, their communication skills gradually improved. Then as they became used to making these oral presentations, they started to enjoy using English in class.

Unfortunately, most teachers did not notice how much students wanted to continue to learn oral English. As their comments’ show, students had a strong desire to try more spontaneous and natural conversations. However, these teachers did not spend time evaluating their OC classes based on the student survey. Nor did they attempt to share what they had experienced in a meeting. Although teachers became aware of the improvement in students’ oral skills, they had never thought of further improving students’ communication skills. In fact, there was no OC class in the second year. Consequently, the new school year started without enough discussion and evaluation of the program.
(3) What happened in 2002

There was no OC class for second-year students. Instead, teachers had to teach Writing class. Takahashi was at a loss again and asked Sato for advice. He recommended that three second-year teachers try the approach used in his university, which integrates writing and speaking, because the student survey and the group interview conducted at the end of the first year showed that they wanted to continue to improve their oral communication skills. Sato visited the school and demonstrated how to teach early in April. However, except for Takahashi none of the teachers liked the approach. The other two teachers thought it was a speaking lesson and not a writing one at all. In particular, they resisted abandoning their familiar textbook that included many translation exercises. After a long discussion, they compromised. The two teachers would mainly use the textbook with some incorporation of free composition. They might try out the new approach after they observed how Takahashi’s writing class went. Thus, in April, they started to have different writing classes for second-year students.
Takahashi gave a demonstration class in November and showed how much progress students had made since June. Other English teachers, two junior high school teachers, an inspector from the prefectural Board of Education, and Sato participated in the classroom observation. Students had 4-minute conversations and wrote a 15-sentence composition about a serious topic.
After the demonstration lesson and the meeting, other teachers (including teachers of other grades) attempted using pair-work positively. For example, Mori2 tried recording conversations for the first time after practicing pair-work. Kawai also tried pair-work for the first time. Interestingly, after that, Kawai sometimes went to Takahashi to ask her what the next topic would be and what kind of materials they would use.  Both Kawai and Mori started to use innovative approaches little by little. Kawai recalled what he did and made a comment.

Well, I started to use a new approach which would integrate writing and speaking in the second semester. I mainly used the textbook in the first semester because I was not sure of how to use new approaches. Anyway, when I saw students enjoying using English with their partners, I thought this might work well. Actually, I enjoyed teaching, too. Gradually, I got used to the new approaches and spent more time on free writing and speaking. (2nd interview, March 2003)

(4) Student learning

The second-year students evaluated their own writing and speaking skills in October, and February, comparing them with those in the previous April (This included students in the other teachers’ classes as well). These evaluations showed that they noticed that their speaking and writing skills improved through interacting during speaking and writing activities. For writing skills, as Table 3 shows, the number of students who felt “I can hardly write what I want to say” decreased from 23% to 4% over ten months. The number of students who felt “I can write what I want to say with grammatical mistakes” increased from 11% to 46%.

Table 3: Writing skills
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(197 second-year students)
As for speaking skills, the survey asked students about timed-conversations. The students had timed-conversations based on the writing assignments done as homework, where they described what they wanted to say, vocabulary they wanted for the topic, and three questions. They were encouraged not to look at the writing assignment (the composition) when they had the timed-conversation. Table 4 shows the number of students who felt “I can hardly speak for two minutes” decreased from 32% to 5%.  The number of students who felt “I can speak without a composition for two minutes” increased from 8% to 33%. 
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(197 second-year students)
As Table 5 shows, the number of students who felt “I can hardly speak for three minutes” decreased from 61% to 36%, and those who felt “I can speak without a composition for three minutes” increased from 19% to 40%, and from 6% to 15% for those who felt “I can speak aloud without a composition for three minutes”.
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(197 second-year students)
In summary, students made progress in both speaking and writing skills through constant self-assessment and setting a specific goal for the conversation. Students initially wrote only five to six sentences about a topic and had a conversation for two minutes at most, but in the end, students in advanced classes wrote about 20 sentences about a topic, and achieved four to five-minute conversations. In general classes, students wrote 10 to 15 sentences and had conversations for three minutes without looking at their compositions. 

2. In 2003 school year


The first two-year project was over, and the 2003 school year started in April. Teachers finally got together to talk about what they were going to do and how they were going to teach. As for goals, Takahashi proposed in a meeting, following Sato’s advice, that they continue to use the integrated approach and develop students’ communication skills by using discussion and debate. Nonetheless, teachers could not come to an agreement mainly because the other teachers thought it would be too difficult for their students. Another reason might be that they had never tried debate in English as students themselves. While they finally agreed to use “Impact Topics” (Longman) instead of a MEXT approved textbook, they disagreed concerning speaking tests. Mori and Takahashi decided to try discussion and debate, whereas Kawai and Goto, a new teacher, preferred individual presentations with which they were familiar. The four third-year teachers started to teach on their own with minimal communication with others.   

3. Project 2 (2004 and 2005 school years)

(1) What happened in 2004

In the second two-year project, four teachers, including Takahashi, made a team. Sato advised them to create a syllabus and have a weekly meeting. He visited the school and joined the weekly meeting. With the help of Sato, Takahashi made a syllabus and presented it at the meeting. The syllabus was modified and agreed upon among teachers. Then, teachers organized an orientation meeting for every class. They showed students a video that was made by recent graduates to introduce the new subject—Writing. Takahashi asked two graduates to explain in Japanese what they had learned from her class and how they had prepared for it before school during the spring holidays in March. Instead of teachers’ explanations, Takahashi thought students could understand better what their seniors explained, an idea which other teachers said also worked well in their own classes. In addition, teachers gave each student a syllabus written in Japanese, including goals, topics to be covered, and assessment components. 


Next, based upon Sato’s request, teachers started to hold weekly meetings. To tell the truth, not all the teachers willingly came to the meeting due to their tight schedule. Yet, they began to appreciate the opportunity to communicate with other teachers. In the meeting teachers shared their ideas and problems. In particular, around the beginning of the year, the three teachers who had just started to teach the new subject, asked Takahashi and Sato many questions about how to teach and what to do next. Sato observed all four teachers’ classes, videotaped part of each class, and showed the video to the teachers in the weekly meeting, reasoning that they could learn much better by watching other teachers’ classes. Sugiura made a comment in the meeting.

I really appreciate the opportunity to watch the video of other teachers’ classes. I can learn a lot about how other teachers use the same activity in a bit different way. Every week I can learn something new in the meeting. (April 21, 2004, field notes)

Furthermore, Sato occasionally gave advice to teachers. For example, he advised teachers to create assessment criteria for the speaking test. Teachers sat together, watched the video of a couple of performances, and negotiated the criteria. In this way, they could develop the rubrics. Finally, teachers started to develop materials on their own and share them. In this way, they could learn from one another and further develop the curriculum.

(2) Student learning


Students reflected what they had learned in February 2005, reporting in their portfolios that they had improved their writing and speaking skills. 

Tomoko: I wrote only five sentences in April and it was difficult. Now I can write 10 sentences even if it takes a long time. And I now use a dictionary when I write! This is a big change for me! (3rd portfolio, February 2005)

Satoshi: We had a lot of timed-conversations with different partners. After this conversation class, I managed to have a conversation for three minutes. It is important to have a lot of conversation practice. I also learned many expressions from my friends. (3rd portfolio, February 2005)

Hiroko: Conversations helped me write more about the topic, because I got more ideas during and after conversations. (3rd portfolio, February 2005)


Furthermore, student surveys conducted in October 2004 and in February 2005 corroborate the results. Table 6 shows how much students thought their writing skills had improved. Table 14 shows the improvement in student speaking skills. 

Table 6: Writing skills
	　
	I can hardly write 
	I can write 5 sentences about a topic.
	I can write 10 sentences about a topic.
	I can write 15 sentences about a topic.
	I can write more than 15 sentences about a topic.

	April 
	19%
	39%
	33%
	6%
	2%

	October
	8%
	20%
	36%
	25%
	11%

	February 
	2%
	6%
	35%
	29%
	28%


(193 second-year students)
In April, 58% of the students thought they could write fewer than 5 sentences, while only 8% thought they could write 15 or more sentences about a topic. In contrast, in February, only 8% reported they could write fewer than 5 sentences while 57% reported they could write 15 or more sentences. 

Table 7: Speaking skills 

	a) 2-minute conversation (2004)

　
	I can hardly speak. 

	I can speak a little using a script.
	I can speak without any script.
	I can speak aloud without any script.
	I can speak with emotion without any script.

	April
	32%
	45%
	20%
	2%
	0%

	October
	5%
	33%
	50%
	11%
	0%

	February
	2%
	11%
	34%
	30%
	23%


(193 second-year students)

b) 3-minute conversation (2004)
	　
	I can hardly speak. 

	I can speak a little using a script.
	I can speak without any script.
	I can speak aloud without any script.
	I can speak with emotion without any script.

	February
	3%
	13%
	40%
	32%
	12%


(193 second-year students)
c) 4-minute conversation in advanced class (2004)

	　
	I can hardly speak. 


	I can speak a little using a script.
	I can speak without any script.
	I can speak aloud without any script.
	I can speak with emotion without any script.

	February
	0%
	11%
	48%
	23%
	18%


(38 second-year students)
As Table 7 indicates, 77% of the students thought they could not maintain a 2-minute conversation. Only 2% thought they could speak for two minutes without looking at a written paper. In contrast, in February, only 13 reported they could not maintain a 2-minute conversation, whereas 87% reported they could keep talking for two minutes without a paper. Furthermore, 84% of the students reported that they could achieve a 3-minute conversation without a paper. As for advanced class students (two classes out of 6), 89% reported that they could maintain a 4-minute conversation. Interestingly, compared with Table 5 (p. 6), in 2002 only 58% reported they could achieve a 3-minute conversation. This means that in 2004 there was a 26% increase in the number of students who could maintain a 3-minute conversation. Takahashi commented in her interview why a great majority of students achieved the goal. 

A good thing about this year is that we established goals and objectives, and showed them to our students in April. Also we used the videos of speaking tests and written materials of our previous students two years ago. Our students were encouraged by the good models. Moreover, teachers collaborated more and held weekly meetings, which we could not do two years ago. As a result, students in all six classes worked toward the same goals. That made a difference, I think. (1st interview, September 2004)

(3) What happened in 2005


Takahashi and two other teachers, Inagaki and Kubo, continued teaching the third-year students and made a team. With Sato’s advice, they set goals to further improve students’ communication skills. As they did the previous year, they made a syllabus and showed it to students at the beginning of their Writing class. Furthermore, Sato advised teachers to use a video camera instead of a tape-recorder so that students could actually see how they interacted with their partners. On a recording day, students brought their own videotapes and watched them after recording for self-evaluation. As students became accustomed to discussions, they started to try a debate in July according to the syllabus. This was another challenge to teachers, because they had never tried a debate in class before. Yet these teachers practised a debate with Sato’s help, made a videotape, and showed it to their students in class. Takahashi tried a debate in her class. Although it had not worked well two years previously, it worked well this time. She reported in her first interview in 2005.

I tried a debate in my class. It was successful and I have learned a lot about debate. When I tried it two years ago, it did not work. Since then I have learned what skills are necessary for debate. Following Sato’s advice, we had our students practice summarizing what their partner said. Also, students were encouraged to use conversation strategies when they could not understand what their partner had said. I could understand that this kind of practice led students to successful debate. (1st Interview, September 2005)

Conclusion

This study has described how teachers in an English department in a Japanese high school struggled with projects implemented by the prefectural government and went through difficulties in order to revitalize their curriculum. It was true that teachers were forced to work on curriculum revitalization at first due to the top-down initiatives and there were many times when these teachers resisted and struggled with the projects. Yet, the more these teachers collaborated with the support of a university teacher toward the same goals, particularly in the second project, the more they experienced successful teaching practices. As the teachers confirmed better student outcomes, they began to develop materials and share them with one another. From this point of view, these teachers generated many teacher learning opportunities within their school context, as they worked on their curriculum revitalization as a team. The following are the implications:

(1) Teachers were resistant to changing their beliefs about English language teaching and learning.

(2) Changing assessment and making coherent assessment criteria became a catalyst to developing teachers’ practices.

(3) Creating a weekly meeting was effective but not enough.

(4) Gradually, teachers took risks, communicated more about teaching, and moved away from the textbook.

(5) Keeping track of student-achievement data built up teacher confidence.

(6) Teacher collaboration with the support of a university teacher encouraged teachers to take more risks and facilitated on-the-job teacher learning.

(7) Teacher learning led to better student learning.

In summary, this paper revealed that these teachers have been transforming their workplace into a site for inquiry as they struggled, went through conflict, agreed and disagreed with one another, and tried out new practices little by little. In other words, these teachers have been transforming this school from a weak teaching culture into a learning organization or a “community of practice” (Wenger, 1998; see also Murphey & Sato, 2005).
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� For more details, refer to “Curriculum Revitalization in a Japanese High School through Teacher Collaboration” (In Hayes, D., & Sharkey, J. Eds., forthcoming. TESOL Curriculum Development Series: Volume 4 Revitalizing a program for school-age learners through curricular innovation. TESOL Inc.)


2 All teacher names, except Takahashi, are pseudonyms. 
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問１ー問１１

		Questionaire (2002): Self-Evaluation (Writing class)

		（１）Speaking skills （ 2-minute  conversation）

				I can hardly speak.		I can speak using scripts.		I can speak  without any scripts.		I can speak in  a loud voice  without any scripts.		I can speak with emotion without any scripts.

		April		32%		58%		8%		2%		0%

		October		5%		42%		33%		18%		2%

		（１）Speaking skills （ 3-minute  conversation）

				I can hardly speak.		I can speak using scripts.		I can speak  without any scripts.		I can speak in  a loud voice  without any scripts.		I can speak with emotion without any scripts.

		October		13%		61%		19%		6%		1%

		Feburary		7%		36%		40%		15%		3%

		（２）Listening skills

				I can hardly understand.		I can understand a little.		I can understand half of the class.		I can understand most of the class.		I can understand everything.

		April		16%		47%		26%		10%		0%

		October		6%		30%		40%		24%		1%

		February		4%		27%		38%		30%		2%

		（３）Reading Skill

				I can hardly understand.		I can understand a little.		I can understand half of it.		I can understand most of it.		I can understand all.

		April		32%		37%		24%		8%		0%

		October		21%		32%		34%		13%		0%

		February		10%		41%		26%		23%		0%

		（４）Writing skill

				I can hardly write what I want to say.		I can write a little of what I want to say.		I can write half of what I want to say.		I can write what I want to say with grammatical mistakes.		I can write what I want to say without any grammatical mistakes.

		April		23%		45%		21%		11%		0%

		October		7%		28%		27%		36%		2%

		February		4%		21%		28%		46%		1%
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4 skills (2002)

		a.つまらない		a.つまらない

		b.あまり楽しくない		b.あまり楽しくない

		c.普通		c.普通

		d.まあまあ楽しい		d.まあまあ楽しい
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Sheet2

		a.分からない		a.分からない
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		d.だいたい分かる		d.だいたい分かる
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		Questionaire (2002): Self-Evaluation (Writing class)

		（１）Speaking skills （ 2-minute  conversation）

				I can hardly speak.		I can speak using  compositions.		I can speak  without compositions.		I can speak aloud   without any compositions.		I can speak with emotion without any compositions.

		April		32%		58%		8%		2%		0%

		October		5%		42%		33%		18%		2%

		（１）Speaking skills （ 3-minute  conversation）

				I can hardly speak.		I can speak using scripts.		I can speak  without any scripts.		I can speak aloud  without any scripts.		I can speak with emotion without any scripts.

		October		13%		61%		19%		6%		1%

		Feburary		7%		36%		40%		15%		3%

		（４）Writing skill

				I can hardly write what I want to say.		I can write a little of what I want to say.		I can write half of what I want to say.		I can write what I want to say with grammatical mistakes.		I can write what I want to say without any grammatical mistakes.

		April		23%		45%		21%		11%		0%

		October		7%		28%		27%		36%		2%

		February		4%		21%		28%		46%		1%

		（２）Listening skills

				I can hardly understand.		I can understand a little.		I can understand half of the class.		I can understand most of the class.		I can understand everything.

		April		16%		47%		26%		10%		0%

		October		6%		30%		40%		24%		1%

		February		4%		27%		38%		30%		2%

		（３）Reading Skill

				I can hardly understand.		I can understand a little.		I can understand half of it.		I can understand most of it.		I can understand all.

		April		32%		37%		24%		8%		0%

		October		21%		32%		34%		13%		0%

		February		10%		41%		26%		23%		0%

		（４）Writing skill

				I can hardly write what I want to say.		I can write a little of what I want to say.		I can write half of what I want to say.		I can write what I want to say with grammatical mistakes.		I can write what I want to say without any grammatical mistakes.

		April		23%		45%		21%		11%		0%

		October		7%		28%		27%		36%		2%

		February		4%		21%		28%		46%		1%





		大嫌い		大嫌い

		嫌い		嫌い

		普通		普通

		好き		好き

		大好き		大好き
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		a.つまらない		a.つまらない

		b.あまり楽しくない		b.あまり楽しくない

		c.普通		c.普通

		d.まあまあ楽しい		d.まあまあ楽しい

		e.とても楽しい		e.とても楽しい
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		a.分からない		a.分からない

		b.あまりよく分からない		b.あまりよく分からない

		c.普通		c.普通

		d.だいたい分かる		d.だいたい分かる

		e.良く分かる		e.良く分かる
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問１ー問１１

		Questionaire (2002): Self-Evaluation (Writing class)

		（１）Speaking skills （ 2-minute  conversation）

				I can hardly speak.		I can speak using scripts.		I can speak  without any scripts.		I can speak in  a loud voice  without any scripts.		I can speak with emotion without any scripts.

		April		32%		58%		8%		2%		0%

		October		5%		42%		33%		18%		2%

		（１）Speaking skills （ 3-minute  conversation）

				I can hardly speak.		I can speak using scripts.		I can speak  without any scripts.		I can speak in  a loud voice  without any scripts.		I can speak with emotion without any scripts.

		October		13%		61%		19%		6%		1%

		Feburary		7%		36%		40%		15%		3%

		（２）Listening skills

				I can hardly understand.		I can understand a little.		I can understand half of the class.		I can understand most of the class.		I can understand everything.

		April		16%		47%		26%		10%		0%

		October		6%		30%		40%		24%		1%

		February		4%		27%		38%		30%		2%

		（３）Reading Skill

				I can hardly understand.		I can understand a little.		I can understand half of it.		I can understand most of it.		I can understand all.

		April		32%		37%		24%		8%		0%

		October		21%		32%		34%		13%		0%

		February		10%		41%		26%		23%		0%

		（４）Writing skill

				I can hardly write what I want to say.		I can write a little of what I want to say.		I can write half of what I want to say.		I can write what I want to say with grammatical mistakes.		I can write what I want to say without any grammatical mistakes.

		April		23%		45%		21%		11%		0%

		October		7%		28%		27%		36%		2%

		February		4%		21%		28%		46%		1%





問１ー問１１

		大嫌い		大嫌い

		嫌い		嫌い

		普通		普通

		好き		好き

		大好き		大好き
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4 skills (2002)

		a.つまらない		a.つまらない

		b.あまり楽しくない		b.あまり楽しくない

		c.普通		c.普通

		d.まあまあ楽しい		d.まあまあ楽しい

		e.とても楽しい		e.とても楽しい
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Sheet2

		a.分からない		a.分からない

		b.あまりよく分からない		b.あまりよく分からない

		c.普通		c.普通

		d.だいたい分かる		d.だいたい分かる

		e.良く分かる		e.良く分かる
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		Questionaire (2002): Self-Evaluation (Writing class)

		（１）Speaking skills （ 2-minute  conversation）

				I can hardly speak.		I can speak using scripts.		I can speak  without any scripts.		I can speak in  a loud voice  without any scripts.		I can speak with emotion without any scripts.

		April		32%		58%		8%		2%		0%

		October		5%		42%		33%		18%		2%

		（１）Speaking skills （ 3-minute  conversation）

				I can hardly speak.		I can speak using a composition.		I can speak  without any composition.		I can speak aloud without any composition.		I can speak with emotion without any composition.

		October		13%		61%		19%		6%		1%

		Feburary		7%		36%		40%		15%		3%

		（４）Writing skill

				I can hardly write what I want to say.		I can write a little of what I want to say.		I can write half of what I want to say.		I can write what I want to say with grammatical mistakes.		I can write what I want to say without any grammatical mistakes.

		April		23%		45%		21%		11%		0%

		October		7%		28%		27%		36%		2%

		February		4%		21%		28%		46%		1%

		（２）Listening skills

				I can hardly understand.		I can understand a little.		I can understand half of the class.		I can understand most of the class.		I can understand everything.

		April		16%		47%		26%		10%		0%

		October		6%		30%		40%		24%		1%

		February		4%		27%		38%		30%		2%

		（３）Reading Skill

				I can hardly understand.		I can understand a little.		I can understand half of it.		I can understand most of it.		I can understand all.

		April		32%		37%		24%		8%		0%

		October		21%		32%		34%		13%		0%

		February		10%		41%		26%		23%		0%

		（４）Writing skill

				I can hardly write what I want to say.		I can write a little of what I want to say.		I can write half of what I want to say.		I can write what I want to say with grammatical mistakes.		I can write what I want to say without any grammatical mistakes.

		April		23%		45%		21%		11%		0%

		October		7%		28%		27%		36%		2%

		February		4%		21%		28%		46%		1%
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		a.つまらない		a.つまらない

		b.あまり楽しくない		b.あまり楽しくない

		c.普通		c.普通

		d.まあまあ楽しい		d.まあまあ楽しい

		e.とても楽しい		e.とても楽しい
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		a.分からない		a.分からない

		b.あまりよく分からない		b.あまりよく分からない

		c.普通		c.普通

		d.だいたい分かる		d.だいたい分かる

		e.良く分かる		e.良く分かる
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問１ー問１１

		Questionaire (2002): Self-Evaluation (Writing class)

		（１）Speaking skills （ 2-minute  conversation）

				I can hardly speak.		I can speak using scripts.		I can speak  without any scripts.		I can speak in  a loud voice  without any scripts.		I can speak with emotion without any scripts.

		April		32%		58%		8%		2%		0%

		October		5%		42%		33%		18%		2%

		（１）Speaking skills （ 3-minute  conversation）

				I can hardly speak.		I can speak using scripts.		I can speak  without any scripts.		I can speak in  a loud voice  without any scripts.		I can speak with emotion without any scripts.

		October		13%		61%		19%		6%		1%

		Feburary		7%		36%		40%		15%		3%

		（２）Listening skills

				I can hardly understand.		I can understand a little.		I can understand half of the class.		I can understand most of the class.		I can understand everything.

		April		16%		47%		26%		10%		0%

		October		6%		30%		40%		24%		1%

		February		4%		27%		38%		30%		2%

		（３）Reading Skill

				I can hardly understand.		I can understand a little.		I can understand half of it.		I can understand most of it.		I can understand all.

		April		32%		37%		24%		8%		0%

		October		21%		32%		34%		13%		0%

		February		10%		41%		26%		23%		0%

		（４）Writing skill

				I can hardly write what I want to say.		I can write a little of what I want to say.		I can write half of what I want to say.		I can write what I want to say with grammatical mistakes.		I can write what I want to say without any grammatical mistakes.

		April		23%		45%		21%		11%		0%

		October		7%		28%		27%		36%		2%

		February		4%		21%		28%		46%		1%





問１ー問１１

		大嫌い		大嫌い

		嫌い		嫌い

		普通		普通

		好き		好き

		大好き		大好き
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4 skills (2002)

		a.つまらない		a.つまらない

		b.あまり楽しくない		b.あまり楽しくない

		c.普通		c.普通

		d.まあまあ楽しい		d.まあまあ楽しい

		e.とても楽しい		e.とても楽しい
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0.1971153846
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0.0673076923



Sheet2

		a.分からない		a.分からない

		b.あまりよく分からない		b.あまりよく分からない

		c.普通		c.普通

		d.だいたい分かる		d.だいたい分かる

		e.良く分かる		e.良く分かる
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0.0926829268

0.2700421941

0.2390243902
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		Questionaire (2002): Self-Evaluation (Writing class)

		（１）Speaking skills （ 2-minute  conversation）

				I can hardly speak.		I can speak using scripts.		I can speak  without any scripts.		I can speak in  a loud voice  without any scripts.		I can speak with emotion without any scripts.

		April		32%		58%		8%		2%		0%

		October		5%		42%		33%		18%		2%

		（１）Speaking skills （ 3-minute  conversation）

				I can hardly speak.		I can speak using scripts.		I can speak  without any scripts.		I can speak in  a loud voice  without any scripts.		I can speak with emotion without any scripts.

		October		13%		61%		19%		6%		1%

		Feburary		7%		36%		40%		15%		3%

		（４）Writing skill

				I can hardly write what I want to say.		I can write a little of what I want to say.		I can write half of what I want to say.		I can write what I want to say with grammatical mistakes.		I can write what I want to say without any grammatical mistakes.

		April		23%		45%		21%		11%		0%

		October		7%		28%		27%		36%		2%

		February		4%		21%		28%		46%		1%

		（２）Listening skills

				I can hardly understand.		I can understand a little.		I can understand half of the class.		I can understand most of the class.		I can understand everything.

		April		16%		47%		26%		10%		0%

		October		6%		30%		40%		24%		1%

		February		4%		27%		38%		30%		2%

		（３）Reading Skill

				I can hardly understand.		I can understand a little.		I can understand half of it.		I can understand most of it.		I can understand all.

		April		32%		37%		24%		8%		0%

		October		21%		32%		34%		13%		0%

		February		10%		41%		26%		23%		0%

		（４）Writing skill

				I can hardly write what I want to say.		I can write a little of what I want to say.		I can write half of what I want to say.		I can write what I want to say with grammatical mistakes.		I can write what I want to say without any grammatical mistakes.

		April		23%		45%		21%		11%		0%

		October		7%		28%		27%		36%		2%

		February		4%		21%		28%		46%		1%
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		a.つまらない		a.つまらない

		b.あまり楽しくない		b.あまり楽しくない

		c.普通		c.普通

		d.まあまあ楽しい		d.まあまあ楽しい

		e.とても楽しい		e.とても楽しい
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0.2380952381

0.2019230769

0.0476190476

0.0673076923



		a.分からない		a.分からない

		b.あまりよく分からない		b.あまりよく分からない

		c.普通		c.普通

		d.だいたい分かる		d.だいたい分かる

		e.良く分かる		e.良く分かる



10月

2月

0.1223628692

0.0926829268

0.2700421941

0.2390243902

0.3755274262

0.3756097561

0.194092827

0.2634146341

0.0379746835

0.0292682927



		2月		2月		2月		2月		2月



つまらなかった

あまり楽しくなかった

普通

まあまあ楽しかった

とても楽しかった

0.0443349754

0.1231527094

0.3497536946

0.3891625616

0.0935960591



		



April

October

February



		



April

October

February



		



April

October

February



		



April

October



		



October

Feburary



		



April

October

February



		





		






